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BASIC BILINGUAL PROGRAM 
ITALIAN AND SPANISH 

GROVER CLEVELAND HIGH SCHOOL 

Location: 21-27 Himrod Street, Ridgewood, New York 

Year of Operation: 1979-i98U; First of three years of funding 

Target Languages: Italian and Spanish 

Number of Participants: 125 Students 

Principal: Myron L. Liebrader Program Director: A'ido fiuarnierl 
Program Coordinator: Giovanna Saraceni 

PROGRAM DESCRIPTION 

Demographic Context 

Grover Cleveland High School i which is located in the Ridgewood area 
of Queens, serves School District 32. The section is one of neat 
neighborhoods and row houses* The zone is predominantly one of white* 
Italian and German working class families with a regular inflow of 
Italian irmiigrants. Twenty thousand new Italian immigrants arrive in 
New York City every year, a large number of them taking residence in 
Queens* Additional students, predominantly Hispanic^ come from low 
income areas of^ Jamaicas Queens and Brooklyn* The Italian and Hispanic 
population make up approximately forty-five per cent of the total 
school inrollment. 

While the Italian conmunlty is a relatively stable population, 
the Hispanics present a problem educationally in that families tend to 
move suddenly and to travel back and forth from New York City to their 



countries of origin for ixiended periods during the school year. 
311 i nqual Program Partici Dants 

The Title VII bningua1 program serves a target population 
■^-^-w#-w^r€o t^mty^f j^e-t tijtimtt—^ ^^ " " ^^^^^ — 

score at or below tht twenty-first percintile on the Language 
Assessnent Battery and who are reconmended by counselors at Grover 
Cleveland or at feeder schools. Also the CREST exarn is used as 
Dirt 0"^ the assessment procedure. Fourteen of the DartlciDating 
students sooke English with sufficient competenci to take most of 
their courses in mainstream classes* They participated 1n the 
Native Language Arts and Guidance components of the program, and 
were selected on the basis of student or parent request. 

Othsr students manifesting difficulties with English In their 
mainstream classes received tax levy financed individual assistance. 
Of the forty-five per cent Italian and Hispanic population mentioned 
above, ten per cent are served under the Title VII program. Most 
of these are new arrivals who come from a wide range of linguistic 
and educational backgrounds. Mexico, Uruguay, Puerto Rico and 
Santo Domingo are some of the countries of origin of the Spanish 
students, while almost all of the Italian participants come from 
southern Italy and Sicily. Combined, the students represent a 
broad spectrum of learning experiences and levels of knowledge. 
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TABLE I 

Bilingual Program Participant: 
TARGET LANGUAGES:, NUMBER OF STUDENTS IN EACH: 



LEP ENGLISH PROFICIENT TOTAL 



Ital ian 


25 


5 


30 


Spani sn 


75 


5 


80 


Other ESL 


10 


5 


15 


studints 












TOTAL : 


125 



Pgrsonnsl and Administration 

Title VII funds financed three resource teachers, one famny 
assistant and one paraprofessional. One of the resource teaehers 
is trilingual but works predominantly with the Spanish math teacher; 
one is bilingual Spanish/English and assists in the Spanish Native 
Language classes and the third is bilingual Italian/English, and 
works in the Italian social studies classes. 

The project coordinator is In charge of the bilingual program 
operations. She is supervised by the project director who Is also the 
chairpsrson of the Foreign Language Department. Table 2 Indicates 
how the bilingual program at Grover Cleveland 1s administered. 



Grover Cleveland High School 




Principal 
Mvi^nn L. Liebr^der 



Foreign Lanqunqe Departrnent 
~~ Aldo Guarhi er1 



i J Inguj 1„PrQ5_ram, 



Aldo Guarni'erY - Project Director 



Giovsnns Sfirscsni ^ Pro-TSct Ccc^rdinsto 




Title VII Staff 



Goals and Qbjecti' 

The Grover Cleviland Bilingual Program philosophy is to provide 
bilingual instructional and supportive services to participating students 
with the aim of facilitating their Integration Into the mainstream of 
the school and society at the earliest possibU uate. 

The Program set a goal of facnitating the participants' full 
transition Into the regular school within two years of joining the 
bilingual program* This policy is flexiblej however, depending on 
the individual student's mastery of English and content area subjects. 

With a view towards achieving total Integration of participating 
students, while strengthening their knowledge of and pride in their 
cultural heritage, the program established the following objectives: 



* to improve English language achievement skills 
^ to improve English reading skills 

* to imorDve Math achievement skills 

to improve subject^area achievement skirs 

* to improve native language arts skills 

* to improve ethnic culture understanding 

* to Improve attitudes towards school 



INSTRUCTIONAL PROGRAM ^ ^ 

The bilingual program included grade levels 9 to 12, which were 
taught in ungraded groups emphasizing individual Instruction, The 
groups were formed in accordanci with the studen^ix.J-^el of mastery 
of English and their proficiency in the core courses covered by the 
program. 

Since many students received their primary and some secondary 
education in Italian and Spanish speaking countries, emphasis was 
placed In the content area courses on modifying and adapting previously 
learned material 1n order to make it correspond to the curriculum 
taught in American schools. 

Classes taught 1n Italian and Spanish gradually introduced 
English vocabulary and sunmaries of the main content discussed. As 
students mastered the appropriate terminology and concepts, they 
were encouraged to use the English language. 

All classes were taught five periods per week, a period lasting 
40 minutes. 

English Instructional Program 

All students participating in the bilingual program received 
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instructior in Engnsh as a SeCQnd Languaja, wnich v^as scaled 
accnr^ding to proficiancy Dreparatory to transition in :o tne ^sgular 
Engl ^sh c lassas . 
^- - Stydents reca-i v#d-44^s^f^u4*1on in Engnsh in Art, M^.j?ic, 
Physical Educa:ion and Industrial Arts i"i the rest of the school 
DOpulation. 

.- TABLE 3 
English Instructional Progr^iT: 



Component 



Re gister 



Periods 



Cri teflon 



ESL 1 ; 14 

ESL 2 ' 25 

ESL 3 25 

ESL 4 17 

ESL 5 ^ 14 

Industrial Arts 125 

Art 125 

Mus-h^ 125 
PhysiWi 

Education 125 

Math 12 

Science (gioloqy ) 5 

Social Studies 3 



15 
10 
10 
10 
5 
5 
5 
5. 

5 
5 

5 
5 



Required by program 



Satisfactory performance 
on a test prior to enroll' 



/ ^ 



ItaVian Instructional Program 

Each of the classes listed in the table below was taught five periods 
weekly. The curriculum used was that developed by the New York City 
Board of Education which was supplementid with extensive materials 
developed in Italian by the Grover Cleveland bilingual program staff. 

As can be seen from Table 4, instruction was mostly in Italian. One 
teacher was 1n charge of eaclT class with the exception of the Algebra 
and Social Studies classes, in which the teachers were^, assisted by a 
paraprofessional . 

TABLE 4 • . 

Italian Instructional Program ' 



CoitiQO. ..nt 


Reqister 


Language 

of Instruoctiori^ 


■ %Italian 


Teachers 


Paras 


Algebra 


IS 


It/Eng 


70-95% 


1 


1 


Sbfiial Studies 


22 


It/Eng \ 


70-95% 


1 


1 


Biology 


22 


It/Eng 


70-95% 


' 1 


0 


,Italian - 8 


34 


, Italian 


100% 


1 


0 


Italian - 12N 


28 


J tali an * 


100% 


1 . 


0 



Spanish Instructional Program \^ 

As with the Italian courses, classes met five t^mes a.week and followed 
thi curriculum develo'M by the New York City Board of Education, which was 
^supplemented with extensive materiys prepared by the staff. 



TABLE 5 \ 
Spanish Instructional Program 



Componant 


Reg is tar 


Language of 
instruct lon 


%Spanlsh 
useo 


1 5QWill€l 3 


Math 


34 


Spanish 




1 


Algebra 


15 


ii 


It 


il 


Bl/dlogy 1 


18 


II 


II 


11 


Biology 2 




II 


II ' 


II 


Social Studias 9 


33 ; 


II 


II * 


11 


Social Studias 10 


12 


11 


11 


II 


Economics 


12 


II 


11 


II 


Spanish 12N 


28 


II 


100% 


II 


A. P. Lit. 


26 


11 


100% 


II 


A,P* Lang* 


23 


II 


100% 


II 



0 



CURRICULUM DEVELOPMENT 

Under Title VII funding, the Grover Cleveland bilingual staff 
developed curriculum materials in Italian and Spanish. The materials 
developed in Italian and Spanish and ready to be printed for 
distribution included the following: 



TABLE 6 

Curriculum or Ma^tarials 
^ Developed 

In classrQori 



Content Area 


Curriculum/Materials 


Use? 


Math 


Remadial Math*Spanish 
Algebra-Spanish/Italian 


Yes 
Yes 


Science 


'Biology-Spanish 


Yes 




Biology- 1 tali an 


Yes 


Social Studies 


S.S. 9 - Spanish 


Yes 




S.S. 9- Italian 


Yes' 




S.S. 10 - Spanish 


Yes 




S.l. 10 - Italian 


Yes 




Latin American Studies. 


Yes 



SUPPORTIVE SERVICES 

Providing supportive servicas to participating students was an assential 
component of the bilingual program for intigrating youth of Italian and 
Spanish heritage with each other and into the mainstream of American life. 

Supportive services provided by the program included the following: 
L Home visits and contact by phdna and mail 

2, Individual and group guidance 

3, Follow-up* . . ^ . 

^ Home Visits V ■ , 

Students participating in the program were vifited individually in 
their homes during the 1979-1980 school year. The home visits were not 
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seen as primarily corrective. Instead, home visits were made with the 
purpose of creating a close*kn1t atmosphere where arising problems 
could be handled before they became^cute. 

Aside fromyacademie problims, the home visits were intended to 
discuss problATis affecting the students* families. Among the types of 
assistance the Title VII staff provided were help with procedures 
necessary for job applications, coniiiunity services and health coverage 
and services. Ir> one case the mother's health was causing the student 
to miss too much school. Arrangements were made to have the family 
assistant accompany the parent on her trips to the hospital. 

Individual and Sroup Suidance 

All of the staff participated In guidance activitiei which were 
carHed out principany on an individual level, according to need. The 
guidance counselor meets with each student upon admission to the 
program and two other times each year for prograniTiing, 

Follow-up 

Students participating in the bilingual program continue to be 
part of the bilingual program and to have access to all the services it 
provides until such time as they make full transition ^into the mainstream. 
Even then, many retain strong ties with the bilingual/ staff and return 
for guidance or assistance with school work or college fonns. 
STAFF DEVELOPMENT ACTIVITIES 

An of the individuals serving as Title VII sjaff menibirs were 
involved in staff training activities, which included: 
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1* Workshops 
2* Meetings 

3. Conferences and symposia 
Workshops and Meetings 

With the objective of Improving the skills of the entire staff and 
developing individual capacity to handle the gamut of student needs, 
the staff of the bilingual program led by the director met weekly 
In September and October of 1979 and monthly for the remainder of 
the school year* ^ ^ 

InforfTial workshops and meetings were held almost daily between 
teachers, resource specialists and the project director and project 
coordinator. 

In addition, the project coordinator, participated In 
fight training work$}jops held on a weekly basis at Wingate High 

School • 

Conferences and Symposia 

The coordinator attended many conferences some of which concerned 
budget developments and Title VII, Reading, and Evaluation* The staff 
.and coordinator participated In State Educational Conferences, an 
Italian Parents Conference, and Italian Culture Week, 
PARENT INVOLVEMENT 

Parent participation in the bilingual program takes place at two 
levels. Parents are directly part of the Parent Advisory Council for 



the bilingual program; and approxlmateiy twinty-five parents of 
program students were motlvatecl to join the- Parent Tiachers Association 
of the school- They regularly attended these meetings with program 
staff acting as translators* 

The Bilingual Parent Advisory Council, composed of seven Spanish 
parentSi three Italian p|rents, five students from aach language group 
and five staff members , met once a month. The goals of tht Council 
were to participate in the development of the bilingual program, to 
increase knowledge ^nd understanding of the New Yprk City educational 
systenit and to confer with staff manbers 'On appropriate textbooksi 
materials and other instructional activities. 

AFFECTIVE DOMAIN 

Extracurricular Activities . . ' 

Students participating in the program actively Joined in 
extraeurricular activities*. Among the. most popular were the 
Italian Club, the Literary Club, the Language Fair, the Language 
Magazine and class trips. The program students have had five trips 
this year Including visits to the Statue of Liberty, the Circle Line, 
El Dorado Exhibit at the Museum of Natural History, The Metropolitan 
Museum of Ai^t and The Cloisters, 

Student Performance 

Table 7 below provides a view of program students compared with 
the rest of tht school population in the areas of attendance and drop- 
out rates. As can be seen attendance 1s higher and drop-outs lower among^ 



the program students. In addition, this year-flftein of the malnstreamid 
students hiivt been admitted to four-year colleges and twenty percen't 
of the students inducted into the regular school honor society are ESL 
students. 

TABLE 7 



Student Performance Comparison 



% 

100 
90 
80 
70 
60 
SO 
40 
30 
20 
10 
0 



92% 




Rata of 
Attendance 



B%_ 




Drop- 
outs 



B1 1 1 hqual Program 



Students 



^edular School 



Students 



FINDINGS 

The following section presents the assessment instrui:ents and 
procedures, and the results of the testing. 
Assessment Procedures and Instruments^ 

Students were assessed in English Language developments growth 
in their mastery of their native language, mathematic, social studies 
and science. The following are the araas assessed and the instruments 
used: 



English as a Second Language 
Reading In Spanish 

Reading in Italian 

Mathematics Perforriiance 

Science Performance 

Social Studies performance 

Native Language Arts PerforTOnce 

Attendance 

Drop-Outs 



—Criterion Referenced English 
Syntax Test (CREST) 

— Inter*American Series: 
Prueba de Lectura 

—Teacher-made tests 

—Teacher-made tests ^ 

—Teacher-made tests 

—Teacher-made tests 

—Teacher-made test 

—School and program records 

—School and program records 



The following analyses were performed: ' 
A) On pre/post standardiied tests of reading for Spanish speaking studjehts 

and non standardized test of reading for Italian students statistical 

and educational significance are reported: 
1) Statistical Significance was determined thpugh the application 

of the correlated t-test model This statistical analysis 



^ Note: Multiple regression analysis was not performed on English 
Language Reading AchievOTent of Spanish speaking students due to 



* inadequate sample sizes 



dimonstrates whether the^ difference between pre-test.and post- 
test mean scores 1s larger than would be expected by chance^ 
variation alone; i.e. Is statistically significant. 
This analysis does not represint an estimata of how students 
would have performed in the absence of the prograni. No such . 
estimate could be made because of the inapplicability of test 
norms for this population, and the unavailability of an 
appropriate comparison group. 

Educational Significanca was datennined for aach grade or test 
leva! by calculating an "affact size" based on observed summary 
statistics using tha procedure racomtiendad by Cohen. An effect 
size for- the correlated t-test modeL Is an estimate of tha 
differenca between pre- test and post-test maans expressed In 
standard deviation units freed of tha influence of sample size. 
It became desirabTe to estabTlsh such as estimate because sub- 
stantial differences that do exist frequently fail to reach 
statistical significance If the number of observations for each 
unit of statistical analysis is small. Similarly, statistically 
significant differences often are n.ot educationally meaningful. 



^ Jacob Cohen. Statistical Power Analysis for the Behavioral 
■ Sciences (Revised Edition;. New York: Acadenfic Press, 1977 
Chapter 2. ' . 



Thus, stitistickl and educitional significance permit a 
more meaningful appraisal of project outcomes. As rule 
of thumb, the following if feet size indices are recomnended 
by Cohn as guides to interpreting educational significance 
(ES): 

a difference of 1/5 ^ .20 - sman ES 
a difference of 1/2 - ,50 - medium ES 
a difference of 4/5 - ,80 ^ large ES 

B) On the Criterion Referenced English Syntax-Tisl: (CREST) informa- 
tion is provided on the number of objectives attOTpted and mas- 
tered, the percentage of objectives mastered versus those attempted, 
and the number of objectives mastered per month of treatment. Infor- 
mation Is also provided on student performance on the various test 

¥ ■ ■ 

levels. . 

C) The results of the criterion referenced tests in mathematics, 
social studies, science and native language arts are reported In 
terms of the number and percent of students achieving the criterion 
levels set for the participants (70% passing). 

D) Information is provided on the attendance and drop-out rates of 
students participating in the bilingual program, compared with • 
that of the total school population. 

The following pages present student achievement in tabular form. 
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English as a Second Langyage 

' FALL 

Spanish Speaking Students 

Results of the Criterion Referenced English Synta x Test (CiST) 
Reporting the tober of Objectives Altered, Percent fistered, ■ 
and Objectives Mastered Per Day and Per Month. 







Average 1 of Average 1 of 1 


Average Average 


Objei 




Iflf 


Objectives Objectives Mastered/ 


Days of ^ Months of^ 


Mast 


rade 


Students 


Attempted Mastered Attempted 


Treatment Treatment 


. Par 


9 


5 


9.4 3.2 341 


55.8 U 


.06 


10 


23 


8.4 4.5 531 


58.6 3.0 


.08 


11 


6 


8.0 3.8 481 


59.2 3.0 


,06 


12 


1 


5.0 ^3.0 '601 


52.0 2.6 


.06 



m 



Totals 35 



4.1 



491 



58.1 



3.0 



Instructional timi bitwein pre- and post-tiiting. 



jectives 
Mastered 
Per Month 

1.2 

1.5 

' 1.2 

1.2 



.0? 



1.4 



Fall CREST results regardlass of test level for Spanish speaking students' revealed that the combined group 
mastered 4.1 of the 3.4 objectives attipted which translates into a 49$ rate of mastery for attempted objectives. 
The rate of mastery using Instruction time as the eomparlson showed that 1.4 objectivei weremiitirid on the iveragi 
for iviryionth of instruction. The averag^ number of objectivas mastered per month of instruction was 1.2 
'dHes 9j 11, 12) and L6 (grade 10( which indicates very good growth in English per unit of instruction time. • 
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Engjist) as a Second Language 
FALL 

Spanish Speaking Students 

Studtnt Perfoniiance on the 
e rion Referenced English Syntaj( Test (CREST) 
^ireakdown by Test level andlrade. 



f Grad« 
9 

■ 10 
11 
12 



Totals 



5 

23 



35 



LEVEL I 



LEVEL I! 



I of Percent 
Students Attemptid Mastered Hastered 



Percent 
tempted Mastared Hasten 



32 
110 



12 



6 . . 19 



10 



381 
451 
531 



15 
59 
11 
5 



4 

40 
'4 
3 



m 
m 

361 
601 



161 



n 



90 



51 



m 



LEE III 



Percenl 

Attemptfed Hastered Mastered 



24 



18 



13 



541 



501 



42 22 



521 



The Fall grade by test' level crosstabulation of CREST risulta for the combinid Spanish speaking student 
group revealed that most students tended to function jt levels I and II (451 and^5?l mastery rates, 
rispeetivily). A within grade level analysis showed that 9th graders masterid 381 (level I) and 21% 
(levernjlftheltt^ objective^; 10th graders mastered 451 (level I)* 681 (livil II) and 541 
(level III) of the attempted|object1vis; 11th graders fflastered 531 (levil I), 361 (level II) andiOl ■ 
(livel 111) of thi attanptid objectives; 12th graders mastered 601 of the objectives attenpted on level II. 

er|c^'^ ■ 
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TMLE 10 
English as a Second Language 
Spring 

Spanish Speaking Students 

Results of the Criterion Referenced English Syntax Test (CREST) 
Reporting the flyraber"of Objectives Histered, Percent Hastered, 
and Objectives Hastered Per Day and Per Month. 

Average I of Average I of I Average Average Objectives Objectives 
I of Objictivei Objectives Hastered/ Days of , Months of, Hastered Hastere 

ed Treatinent Treatat Per Day Per "-^^ 



Grade Students Attempted rasterei 



10 23 



Totals 34 6.5 



9 5 11.4 5.4 47^ 5?.4 2.9- .09 1.8 



5.9 3,3- ; m 55.5 2i .06 1.2 

11 " 5 5.0 2.4 481 55.8 2.8 • .04 0.8 

12 , 1 5.0 2.0 401 54.0 2.7 .04 0.8 



y ■ 521 55.8 2.8 .06 1.2 

Instructional time between pre- and post-testing. 



Spring CREST results regardless of test level for Spanish speaking students revealed a slightly higher average 
mastery rate for attanpted objectives in Spring by the combined sample. The average number of objectives mastered 
per month of instruction was 1.2 for the' total group. 
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English as a Second Language 
Spring 

Spanish Speaking Students 

Student Perfomiance on the 
Refery ced English Syntax Mt (CHEST) 
rBreakdown by Test Level andlirade. 



9 

10 
11 

12 



EL I 



I of Percent 
Grade Students Attempted Hastered Mastered 



5 

23 
5 



34 



36 



57 



15 



26 



391 



m 



102 



46 



451 



LEVEL II 



Percent 

Atteniptid ftastered Mastered 



19 



3§ 



n 



11 



m 



m 



63 



43 



681 



LEVEL III 



Percent 

Attempted Hastered Hastered 



43 



n 



m 



m 



m 



57 



2? 



471 



The Spring grade by test 'level distribution of CREST results revealed'that students tended in general to remain 
the same test level as in Fall, but the percent of objectives mastered is higher in Spring than in Fall 
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tiiglish as a Second Language 
FALL 

Italian Speaking Students 

Results of the Criterion Re ferenced English Syntax Test (CREST) 
Reporting the (iuniber of Oblectlvis fteitered, Percent Mastered, 
and Objectives Mastered Per Day and Per Honth. 

Average I of Average I of ■ I Avenge Average Objectives Objectives 
Objectives Objectives Mastered/ Days of Months of, Hastered Mastered 
Grade Students Attempted Hastered Attempted Triatot Treaient PeHay Per Honth 



9 ... . 

10 6 8.7 
U 10 8.2 
12 1 7.0 



NO DATA 



u 


755! 55 


.8 2.8 

! 


.12 


2.4 




551 57 


.5 2.9 


.08 . 


1.6 


5.0 


m 56 


.0 2.8 


,09 ' 


1.8 



Totals 17 8.3 
* 



5,2 631 56.8 2.9 .09 1.8 



Instructional time between pre- and post-teitlng. 

1 



Fall CREST results regardless of test level for Italian speaking students revealfid that for the combined sample, 
5.2 of 8.3 objectivis were mastered (631 mastery rati), and 1.8 objictivis were mastered on the average for 
each month of instruction. Jhe nyier of objectives mastered per month of instruction ranged from 1.6 
(grade 11] to 2.4 (grade 10) which Indicates a better than predicted rate of growth in English. 

'V) 

EMC . : 



Grade 

10 

11 
12 



I of 
Students 



6 

10 
1 



IJ 



TABLE 13 



English as a Second Language 

FALL * 

Italian Speaking Students 

Studant Perforianci on the 
Criterion lleferenced English Syntax Test (OT! 
A Breakdown by Test Level andlrade. 



EL I 



LEVEL 11 



Percent 

Attenipted Hastered Mastered 



Percent 

ttempted Hastered Hastered 
NO DATA — 



52 
13 



39 m 

12 921 



58 



31 



531 



65 



51 



781 



58 



imi 111 



percent 

Attempted Hastered fiastered 



11 



2 181 



711 



31 531 



18 



391 



The Fall grade by test level croistabulation for Italian speaking students revealed that students 'in upper grade 
levels functioned priiiiarily at the upper test levels, and the lower grade level functioned at the lower test 
' level. For the most part students succeeded in mistering the objectives they attetnpted at a rate greater 



than 501 
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English as a Second Language 
Spring 

Italian SpeaMng Students 

Results of the Criteriori Referenced Engl ish Syntax Test (CREST) 
Reporting the faber of Objectives Hastered, Percent Hastered, 
and Objectives flastered Par Day and Par Honth. 



Grade 
9 

10 
11 
12 



I of 
Students 



6 
8 



Totals 14 



Average I of Average I of I Average Average , 
Qbjedtives Objectives Hastered/ Days of ^ Honths of^ 
ted Hastered Attempted Treatment Treatment 



8.8 
14.9 



6.8 

11.4 



m 
m 



E2.5 
58.3 



i DATA 



12.3 



9.4 



m 



55,8 



^Instructional time between pre- and post-testing. 



11 

3.0 



Objectives Objectives 
Hastered Hastered 
Per Day Per Honth 



.13 

.20 



2.6 
4.0 



.1? 



3.4 ^ 



Spring CREST results regardless of test level for Italian speaking students showed that for the same 
average instruction time in Spring and Fall much greater mastery rates occurred at Spring testing. Seventy- 



six percent of the attempt 




were mastered, and 3.4 objectives were mastered on the average per 



month of instruction. Italian spkiJg students continued to danonstrate excellent gains in English. 



Grade 
9 
10 
11 
12 



Totals 



6 
8 



14 



. EngUsh as a Second Language 



el m 



Italian Spealdng Students 

Student Perfoiiance on the 
Criterion teferenced En(|Hsh Synta)( Test (CEST) 
A BreaWown by Test Level and Grade. 



im I 



LEVEL II 



LEE 111 



.| of " Percent Pe^'C'"^ P-*"""^ 

Students Attempted Hasterid Mastered Attempted Hastered fbstered Attiiiipted Hastered Hastered 



11 



19 832 
38 33 871 



MO DATA 

28 
59 



20 m 



2 2 1001 
22 IB 681 



61 52 m 



8? 



63 m 



24 



1? 



711 



In Spring tantfi grade Italian speaking students shifted up to levels II and III of the test with very high rates 
of mastery. Eleventh graders genefally incriased In primary level of functioning also, and with high rates of 
mastery. At all grade and test levels, students mastered objectives at a greater than two4hirds rate. 
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TABLE 16 

Natlvi Language Reading Achievement ^ 

^.nanish Sn^^'king Students 

Significance of Mean Total Raw Score Differences Betv^en Initial and 
Final Test Scores in Native Languagi Reading AchiiVifnent of Students with Full 
Instructional Treatment on the CIA Prueba de Lectura , by Test Level 



Test 
Level 


1 


Mean 


^ri-tist 
Standard 
Deviation 


Mean 


Post-test 

Standard 

Deviation 


Mean 
Oiffirence 


Gorr. 
Pri/post 


4- 
W 


P 


11 


2 


U 


■64.8 


26.5 


70.3 


26.6 


5.5' 


.99 


4.29 


.005 


1.29 


3 


34 


61.0 


17,5 


69.1 


17.1 


8.1 


.95 


8.67 


.001 


li49 


4 


14 


63.5 


12.7 


72.0 


17.4 


8.5 


.81 


3.09 


.005 


.82 


5 


1 








— INSUFF 


ICIENT DATA — 











Table 16 presents "achievenient data for Spanish-spiaking students on the 
CIA Prueba de Lectura . Students showed raw^ score gains of 6 raw score points 
on level 2 while students taking levels 3 and 4 showed a gain of 8 and 9 raw 
score points, respectively. The gains for students on levils 2 and 4 were 
statistically significant at the .005 significance level, while gains for 
students on level 3 mm significant beyond the .001 level of significance. 
The gains for students on all test levels, when expressed in standard deviation 
unitSs were ■judged to be of large educational significance. The gains for 
students on livtl 2 and 3 were exceptionally large greatsr than one standard 
deviation. Thus, students tested with all levels showed statistically and 
educationally significant gains in Spanish language reading ichievement, . 
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TABLE 17 

Native Language Reading Ach'evetnent 

Italian Speaking Students 

Significance of Mean Total Raw Score Differences Between Initial and 
•inai Test Scr-es in Native Language Reading Achlfvefient of Students with Full 
Instructional Treatnent on Teacher-Made Tests. 



Srada 


N 


Mean 


Pfi-ttst 
Sta rd 
Pes >i;1on 


Mean 


Post-test 

StandarQ 

Deviation 


Menin 
Difference 


Corr. 
Pfe/post t 


P ES 


10 


8 


77.9 


8.2 


86.0 


7,0 


8.1 


.40 2.73 


.025 .97 


11 


10 


64.4 


24.4 


78,2 


16.4 


13.8 


.92 3.82 


.01 1.21 


12 










— = NO DATA 
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Tabli 17 prestnts achleviiTiint data for Italian sptaking students on' 
teacher^made tests of Italian language achievement. Students 1n gr?de 10 
showed raw score gains of 8 raw icori points whilt 11th grada^ studerits showed 
gains Of 14 raw score points. The gain for students in grade 10 
statlstlcany significant at the .025 significance level , while o- '^-.i ti;^ 
nth grade students were significant beyond the .01 level of signlficMic^. 
The. gains for students in grades 10 and 11, when expressed in standdrd (v^viation 
units were judged to be of large educational significance. The pre/post- test 
correlations for students in grade 10 was .40. This correlation i? snail 
and suggests that the instrument may not be sufficiently reliable to make 
adequate differentiations among students from this population, or at least 
this sample. The possibility of a calling effect can not be ruled out for 
this grade. Thus, studtnts in grades 10 and 11 showed stat '^ally and 
educationally significant gains in Italian language achie It is 

suggested' that reliability of the teacher-constructed ihst ts be 
examined.' 
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TABLE 18 

MathimatiCS Pii-fonnance 
Spanish Spiaking Students _ 

■ 

Ngmfaer and Percent of" Students Passing Tiacher-Madi Exanil nations in Mathematics 



FALL 1979 SPRIN& 1980 

^ Number Percent ' Numbef Percent 

Grade ^ ' N Passing Passing N Passing Passing 



9 . 


17 


7 


'411 


12 


10 


= 831 


10 


40 " 


28 


70% 


38 


36 


951 


11 


16 ' 


15 


94« 


15 


14 


93% 


12 


S 


4 


80% 


3 


3 


1001 



In the Fall term, the percffntage of. Spanish speaking students passing 
teacher-made, examinations in mathanatlcs ranged from 41% in grade 9 to 94% 
in grade 11. In Spring, the percent mastering the curriculum ranged from 
83% in grade 9 to 1001 in grade 12. Overall, the stated evaluation objective 
for mathematics was met and substantiany surpassed. Students in grade 9 
fa1led-4©-Teach the criterion level in Fall (70% pass rate) . 



TABLE 19 

MatheiTiatics Perfomiance 
Italian Speaking Students 

Number and Pircent of Students Passing Tiacher"-Made "Exarni nations in Mathematics 



Grade 



FALL 1979 
ser 



N 



10 8 

11 12 

12 3 



Percent 
Passing Passing 



7 
9 
3 



88% 
75% 
100% 



N 



SPRING 1980^ 
Number 

Passing 



Percent 

Passing 



8 7 88% ' 

11 6 55% 

NO DATA 



In the Fall tenti, the percentage of Italian speaking students passing 
teacher-made examinations in mathematics ranged from 75% in grade 11 to 
100% in grade 12. In Spring, the percent mastering the curriculum was 
55% in grade 11 and 88% in grade 10. Overall, the stated evaluation 
objective for mathematics was met and substantially surpassed. Students 
in grade 11 in Spring failed to reach the criterion level (70% pass rate). 



S 
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TABLE 20 
Sclenct Perfonnince 
Spanish Speaking Students 

» . 

Number and Percent of Students Passing Teacher-Made Eximinations in Science 

\ 

_ . 



Grade 


FA 

N 


LL 1979 
Nuniber 
Passing 


Ptrcent 
Passing 


N 


SPRING 1980 
Number 
Passing 


Percent 
Passing 


9 


17 


7 


411 


12 


10 


83% 


10 


40 


34 


8SX 


38 


32 


84% 


11 


16 


14 


88% 


IS 


15 


100% 


12 


5 


4 


80% 


3 


3 


100% 



In the Fall term, the percentage of Spanish speaking students passing 
teacher-i^ade examinations in science ranged from 41% In grade 9 to 88% 
in grade 11. In Spring, the percent mastering the curriculum ranged from 
83% in grade 9 to 100% in grades 11 and 12. Overall, the stated evaluation 
objective for science was met and substantially surpassed. Students In grade 
9 failed to reach the criterion level in Fall (70% pass rate). 
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TABLE 21 ,/' ' 

/ 

Science Performance / 

Italian Speaking Students 

/ 

Number and Percent of Students Passing Teacher-Made Examinations in Science 



Grade 


N 


FALL 1979^ 
Numbf r 
Passing, 


Percent 
Passing 


N 


SPRING 1980 ! 
Number Percent 
Passing Passing 


10 


10 


— ? 

, 9 


90% 


, 9 


■ 78% 
a 73% 
..^ NO DATA- — 


11 
12 


12 

3 


11 
3 


92% 

1 

100% 


U 



In the Fall tenii, the percentage of Italian speaking students passing 
teacher-made examinations in science ranged from 92% in grade 11 to 100% 
in grade 12. In Spring, the percent mastering the curriculum was 73% in . 
grade U and 78% in grade 10. Overall, the stated evaluation objective for 
science was met and substantially surpassed In all grades (70% pass rate). 



'14 
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TABLE 22 
Social Studies Perfofmance 
Spanish Speaking Students 

Number and Percent of Students Passing Teacher-Made Examinations 1n Social Studies 



Grade 


F 

N 


ALL 1979 
Number 
Passing 


Percent 
Passing 


N 


SPRING 1980 
Number 
Passing 


Percent 
Passing 


9 


17 


8 


m 


12 


9 


. 75% 


10 


40 


32 


m 


38 


34 


90% 


U 


16 


16 


100$ . 


15 




1001 


12 


S 


4 


SOS 


3 




100% 



In the Fall tenfl^, the percentage of S ^nish speaking students passing 
teacher-inade examinations in social studies ranged from 47% In grade 9 to 100% 
in grade 11. In Spri^pg\ the percent mastering the curriculum ranged from 
75% in grade 9 to 100% in grades 11 and 12. Overall^ the stated evaluation' 
objective .for social studies was met and substantially surpassed. Students 
in grade 9 failed to reach the criterion level In Fall (70% pass rate). 
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TABLE 23 
Social Studies Performance 
Italian Speaking Students 

Number and Percent of Students Passing Teacher-Made Examinations in Social Studies 



Grade N 


FALL 1979 
Number 
Passing 


Percent 
Passing 


SPRING 1980 

Number Pepcent 
N Passing Passing 


10 10 


9 




9 7 7B% 


11 12 


11 


- m 


11 9 82% 


12 3 


3 


100% 


NO DATA 


In the 


Fall tenn. 


the percentage of Italian speaking students passing 



teacher-madi examinations In social studies rangad from 90% In grade 10 to 100% 
in grade 12. In Spring, the percent mastering the curriculum was 78% in 
t^de 10 and 82% 1n grade U, Overall, the stated evaluation objective 
for social studies was met and substantially surpassed in all grades 
(70% pass rate) . 



TABLE 24 

Native Language Arts Performance 

Spanish Speaking Students 



Number and Percent of Student Passing Teacher- 
I Wade Examinations in Native Language Arts 



Grade 


N 


FALL 1979 
Number 

Passing 


Percent 
Passing 


N 


SPRING 1980 
Number 
Passing 


Percent 
Passing 


9 


17 


10 


59% 


12 


8 


671 


10 


40 


35 


BB% 


38 


36 


m 


11 . 


16 


16 


lom 


15 


15 


100% 


12 


5 


4 


B0% 


3 


3 


100% 



In the Fall term, the percentage of Spanish speaking students passing 
teacher-made examinations 1n native language arts ranged from 59% in grade 
9 to 100% 1n grade 11. In Spring, the percent mastering the curriculum 
ranged from 67$ In grade 9 to 100« in grades 11 and 12. Overall, the stated 
evaluation objective for native language arts was met and substantially 
surpassed. Students 1n grade 9 faned to reach the criterion level in Fall. 
In the Spring however, they attained a 67% pass rate which differs from 
the 70% pass rate criterion by only 3 percentage points. 
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TABLE 25 

Nitive Languagi Arts Performanci 
Italian Spaaking Students 

Number and Percent o^tudent Passing Teacher- 
Made ixamlnatlons In Native Language Arts 



FALL 1979 SPRIN6 1980 

Number Percent Number Parcent 

Gradt N Passing Passing fl Passing Passing 





10 


7 


701 , 


9 


5 


56% 


I 


12 


11 


m 


11 


10 


911 




3 


3 


100% 






NO DATA — 



I In the Fall term* the percentage of Italian speaking students passing 
teacher-made examinations 1n native language arts ranged from 70% In grade 
10 to 100% In grade 12* In Spring* the percent mastering the curriculum 
was 56% In grade, 10 ^nd 91% In grade 11'. Overalls the stated evaluation 
objective for native language arts was met and substantially surpassed* 
Tenth grade students in the Spring failed to reach the criterion level 
(70% pass rate) . 



TABLE as 



^ Attendance Ratts 

Spanish Speaking Students 

Number and Percent of Students Surpassing the General School Attendance 
Rate, Reporting the Prograni Attendance Rate and Standard Deviation 



Grade 


No. of 

Students 


Average 
Attendance 


Standard 
Deviation 


9 


18 


as. 7 


18.5 


10 


41 


90.3 


11.6 


11 


16 


87.6 


11.6 


12 


S 


89.4 


7.1 



Number 

Surpassing Rate 
17 
40 

12 ■ 
5 



% Exceeding 
School Rate 

m 

75% 
100% 



The average attendance rates for Spanish speaking students ranged from B6% 
(grade 9) to 90% (grade 10). The percentage of students exceeding the 
school wide attendance rate ranged from 7B% (grade 11) to 1001 (grade 12). 
The attendance rates for program students is very high; the stated evaluation 
objective was surpassed by a wide margin. 
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TABLE 27 



Attindance Rqtas 

Italian S|)taking Students 

Number and Percent of Studehts Surpassing the General School Attendance 
Rate, Reporting the Program Attindance .Rate and Standard Deviation 



Grade 
10 
11 
12 



No. of 

Students 

10 
12 
1 



Average 
Attendance 

79. 0« 

86.7% 

93.01 



Standar 
Devi a 



tiof 



Number 

Surpassing Rate 
10 
11 
1 



% Exceeding 
^hqoi Rate 

100« 

92% 

iOOl 



The attendance rates for Italian speaking students ranged from 79% (grade 
10) to 93% (grade 9). The percent of program student exceeding the school- 
wide rate was 92% (grade 11) and 100* (grades 10 and 12). Thus, Italian 
speaking students exceeded the stated evaluation objectives by a very wide 
margin. 
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I TABLE 28 

Comparison of Drop-^ut Rates of Program Students and 
^41^streamed Students 

ft • 

All Progran Ma1n|treamed 

Students Students Difference 

2.9X 25% • -22. 1« 



The objective for relative drop-out rates stated that all progran students 
would have a drop-out rate 20S or less than that of malnstreamed students 
in the school. Prograin students had a drop-out rate of 2.91, and non- 
program students had a drop-out rate of 251, a difference of 22.1%. Thus, 
the stated evaluation objective was met and surpassed. 



Evaluation Objectives and Summary of Findings 

The foil owing section presents the evaluation objectives of the, Basic 
Bilingual Program and a summary of the results for each. Additional discussion 
is included when student outcomes suggest that further clarification or 
interpretation of the data 1s necessary. 

1. English Unguage Skills . As a "result of participating in 
the program, students will demonstrate an appropriate in- 
crease in English language proficiency. Students in the 
program will master an average of one objective per four 
weeks of treatment. 

Results : In the Fall, Hispanic students mastered an average of 
1.4 objectives per month of trea talent, a good rate of growth. 
The number of objectives mastered per month .ranged from 1.2 to 
1.6. Most Hispanic students, regardless of grade level, tended 
to function on levels I and 11 of the CREST. 

In the Spring, the same students mastered on average of 1.2 objectives 
per month, with achievement ranging from 4.0- objectives mastered 
per month at" the 9th grade to 0.8 per month for the small group 
of nth and 12th graders. 

In the Fall term, Italian students mastered an average of 1.8 
objectives per month, with achievement ranging from 1.6 to 2.4. 
Students In the 10th grade functioned at the lower test level, 
while llth and 12th graders functioned primarily at the upper . 
.,levels. 

-38- 
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In the Spr^ing, the smalt -groups of 10th and Uth grade students 
reported Achieved mastery rates of 2.6 and 4.0 respactlvely, for 
a very syccessful overall average of 3.4 objectives mastered per 
month of treatment. 

In conclusion, both Spanish and Italian speaking students surpfl:>sed 
the criterion level for mastery in this area. \^ 

2. Reading Achlevanent in the Native Unguage . As a result of 
participating in the program, students will danonst^ate a 
significant Increase in reading achleveinent in Spanish/ ^ 
Italian. 

Results : As measured by the Prueba de Lectura , InterAnierlcan 
series, Spanish speaking students In all grades (9, 10, and .11) 
.showed gains which vyere statistically and educationally significant 

ttallan 10th and Uth grade students taking teacher-made tests 
scpred gains wliich were also statistically and educationally 
significant. 

3. Content Area Achievanent . As a result of participating In 
the program content area classes, 70% of the students will 
achieve a passing grade InlnathCTatlcs, science and social 
studies. 

Results In MathOTatics . All Spanish speaking students (except 
for 9th graders in the Fall term) achieved rates of passing teacher 
made exams which exceeded the program's criterion level of 70%. 
Simnarly all the groups of Italian students reported (with the 
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excfption of Uth graders in the Spring term) achieved passing 
rates of 75% or ^er. The program's objective was met and surpassed 
in this area. 

Res^ulti in Science . Spanish speaking students as a whole showed 
high rates of mastery of examinations in science. With, the single 
exception of 9th graders in the Fall term, achievment rajfiged 
from 83$ to 100% passing. Italian students in all grades reported 
(10, 11, and 12) achieved rates of passing which rangad from 73$ to 
1001, Thus the objective for ach1ev©Tient in science was met by 
both Hispanic and Italian students. 

Results in Social Studies , Similar to their performance in the 
previous curricular Areas, the Hispanic students as a whole 
surpassed the program objective in the area of social studies. 
With the exception of 9th grade Fall term students, the other 
groups reported passing rates ranging from 75% to 1001, Among, 
the Italian students, the objective was substantial surpassed in 
all grades, with achievCTient ranging from 78% to 100%. 
Results in Native Language Arts . Although* no evaluation objective 
was written in this area, data are reported to indicate studant 
mastery of the course content, Hispanic students in grades 10, 11, 
and 12 surpassed the criterion level with passing rates ranging 
from 80% to 100%, Only the 9th graders failed to achieve the 70% 
passing. rate. The Italian students danonstratad passing rates 
ranging from 56% to 100% with only 10th graders in the Spring term 
failing to achieve a 70% rate. 



4, Att endance . Students participating in the biiinyual project 
will demonstrate an attendafiwe rate which surpdssed that of 
the mainstream school. 

Results: The percentages of Hispanic students exceeding the 
schoolwlde attendance rate ranged from 751 in grade 11 to 100% 
in grade 12. The attendance rates for all program students are 
over BiJ%. The attendance rates for the Italian students 
ranged from 79% to 93S, and almost every student (22 out of 23 
reported) had attendance rates which exceeded the schoolwide rate. 
The evaluation' objective may be considered substantiany surpassed 
in this area, 

5. As a result of particpating in the program, the dropout rate 
of students will be 20% less than mainstream students. 

Results : Program students had a 2.9S dropput rate, while the 
mainstream population was reported as having a 251 rate. The 
difference of 22.1% more than met the program's objective of a 
201 difference. 

On the whole, the bilingual students at Grover Cleveland High School 
met or surpassed all the bilingual program's objectives for achievement 
on standardized tests in classroom performance, and In the affective 
domai n . ^ 



CONCLUSrONS AND RECOMMENDATIONS 

'During the site visit by .je evaluator, key personnel in the 
Grover Cleveland bilingual prograni were interviewed, including the 
project coordinator and director, the principal, the assistant 
principal for Instruction^ and several teachers. 

The Title VII staff were found to be strongly motivated 
bilingual educators. Sped 1 mention should be made of the 
project coordinator, who has obviously made an outstanding 
contribution to the Implementation, administration and 
supervision of the program and who has generously supported the other 
Staff members in their pursuit of high quality^ bilingual education. 

s 

In their work the staff has had enthusiastic backing of the school 

principal* | 

The teachers in the regular schooU while reluctant at first 
to accept the new program, have grown more and more accepting of it as 
it relieves them of educational and disciplinary problems 1n their 
clashes. Prior to the bilingual program, the new arrivals from Spanish 
speaking countries and from Italy were placed 1n their classes* For 
many of the teachers cormunication was Impossible and classes frequently 
grew beyond a manageable size. Now a teacher may refer a new student 
to the program or seek help from the bningual staff with a pupil who 
has been recently malnstreamed and is experiencing slight difficulties. 

The students have evIdentTy taken to the program and excelled in 



it. Last year, the Italian students, under the direction of the 
resource teacher, participated in :he cltywide ITA poetry contest and 
won first prize in Level IV. They won the Dante Medal. Another 
student in the Italian program won second prize for a city-wide 
essay contest, Spanish bilinguals were encouraged to take part in 
the Pan-Ajnerican Literary Contest. In the past one of the students 
won a trip to Argentina. Each year the school publishes a Foreign 
Language Magazine for which many of the bilingual students write. 
The magazine has won first prize at the Columbia Scholastic Press 
Association each time it has been entered. 

There is also strong participation by the students in the 
clubs j as homework helpers and as interpreters. 

One of the most complex and difficult parts of the program 
is the parental participation. On the one hand the parents have 
been extremely supportive and pleased with the progress their 
children have made. However, as many of these parents have a limited 
coimand of English, once their children have modest usage in English 
they use them to run errands and accompany them on visits to various 
offices. Consequently 5 the children miss school. The family assistant 
has made efforts in this direction by^offerlng her services or sub- 
stitute services for those of the children but still many students are 
absent from school on account of this. 

Additionally, many of the Italia^ parents are work oriented and 
encourage their youngsters to leave school at the earliest possible 



moment to take a job. It is frequently difficuU to convince these 
parents of the importance of completing high school and even more 
arduous in the case of college. 

With the Hispanics a different sort of problem arises. It is 
not uncofTinon for an Hispanic family to move here^ stay a few months, 
then to disappear for five or six months only to return to the school 
again later. These interruptions 1n the education of the children 
while the parents take them back and forth .to their country of 
origin Is very costly for the child educationally. The project coordinator 
suggested that an effort be made through the mass media to inform and 
convince these parents that they were seriously hampering their 
children's academic opportunities. 

Problems have also arisen In parental attendance of meetings with 
the staff. Some do come but many do not. First of all, many of these 
parents are not traditionally accustomed to participating in school 
functions. Secondly, many of the Italian parents work and are unable 
to attend, while the Hispanics live far away and are frequently 
afraid to travel such distances by train at night. 

Many of these difficulties can be remedied at least to some extent ^ 
by more widely publicizing school events and by more visits of the 
staff members to the homes of the children. They are problems comon 
to irany bilingual programs and can only be alleviated through^eTose 
school-home contacts. Possibly, adult education classes might ^augment 



the association between the school and the home. 

The follow ^iD of students who have been mainstreamed was 
refTiarkable. Tutorial assistance is available to them as are al i che 
resources of the bilingual program. Students and teachers are inter- 
viewed before marking periods to see if any additional help is 
needed. Copies of report cards are sent to the bilingual office, 
A mainstreamed student does not get "lost," 

While considering staffing, it should be noted that more 
Italian teachers are needed. Efforts should be made to acquire 
the personnel needed 1n this language and hopefully to have the 
problem remedied prior to the onset of the school year In September 
so that teaching time is not lost* 

Grover Cleveland is the only high^.ichool in Queens offering a 
bilingual program in Italian, It is certainly a program that Is 
succeeding. The foresight, intelligencei diliqence and abundant 
good will of the staff have certainly contributed to the many 
achievements of the: bil ingual program at Grover Cleveland High 
School. ■ ■ 
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ART IS A LANGUAGE 



A putolioation of tht forei^ Languagt Departmtnt of 
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Martin TiirSswlt^ « Admiaiatretion Poreiaa Laagaags Dapajrtaant 



Staf^ 



literary 

Amm SrillQ 

Sobrlta Ituituu 
Carlos froebe 
Maria lharrlgiUQ 



Art 

Eosaria Fipia 
John Ztcoa (J« Z«) 
Iiibo Iftti 

Dobrita Munttuu 
Joel Bosarlo 
3^ Bruaia 



?olime 6 * SioTanna Samoeni 

May 1980 Paeulty AdTisor 



ERIC 



Vicino a te 



iNel mio sogno tu 



ngpi asra vado a la^to 

asl mio BOffxo vtdq la 

tua djmaglne* 

Sogao il tuo ciiaw vlao, 

I tuoi profondi oaabi tolu, 
qudi biondi eapdlll 

t qutUft dolci labbra 

goma ta&to taspo fa* 

II mio moff^o prO0egu«t ±n 
qutl aomtat© riviTo qu«l 
ftlici aostntit ^utUa orop 

e qu<ii fierai trasdQMi tnaieaef 

atatl dtgll altrl. 

pQi, all' jjaprowlso ai 
avtglio^ I ^4 mattina. 
B itato iolo \m so^q, 
aolo adtsso ml aaeorgo oht 
sei loataa©**. e Torrei Qii@ 
la tua loatanansa f osst ua 

Ma I veroJ 
Tu stl lomtano. 
i n«l alo euore 
C'l solo trlstsssa. 



A youaf girl drtama of 
a far awai' lova. 

GiOTasna Nifro 
It^ian 1^ 



parsla 



7Qglia 3tar^ vioino a te^ 
Santire 11 tuo oorpOj 
La tua vooa. 
Voflio 

Aaooltafa la Toot tanera 
Sal tMQ aMort^ 
Man^rt aasto ima tiij 

aodo di planto 
Ml al aam in gola« 
Hon abbandonarali 
Non aa la facolo da aolo« 
Voglio 
Ohm mantrt 

11 aio paeeo a'9'ansa Tarso 11 mondOt 
Quaato ala 11 mio prj^a paaso 
Versa di ti* 



Tha author fttls t:bat hB neada a 
halpisg hud aa ha atarta his 
Joumay throu^ lifa, 

Vineenzo Marino 
Italian 12N 



amore 



AMORE 




Amoral 

Ma cha ii^ifioa 
Quaata parola? 

Dicavanoi 

I la doea pi^ 
balla del fflondoi 

I 11 aents^ento 
oht ti fa eentire 
S onna. 

Ogni bagio 

ti fa acoppiara 

II ouora dalla gioia, 
11 mondo ti sorrlde 
con offlil a^ardo 

ed il volto ti a'illumina. 

B queato il vara i^ora? 



What la real ^ova? i the 
author aaka. " 



Lillian Amato 
Italian 4 
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Dfa 



a 



3£a a dia asptro 

Para dacirte que t© qu^sro 
t ^ut da ti cada rm^ mim 

a is a dla autso 

Cob vQlTtrtt a abrassar 

X basarta sia aomo iwAm tm seat* 

jtairtas "Iras mi duaHo*" 

3uiaro ©atar contigo una atarnidaa, 

DiQaado al grma vaelo qua ae la ssledad, 
Eaa ioladad qua aianto cuasd© a© ta vao, 
Cuaado no m4 nada d@ ti 7 

^D6ndt aatarit Qui hard, si aa amar4? 

D£a a dla pitnaoi 

^ixii aarla da ti, da m£t 

3i tl crual asamigo dal daatino 

Noi lle|aaa a saparar? 

Yo no ai; 

Ho a6 lo qua iarla^ 
Qomo mm sentiria li ta perditsa, 
Lo que sufrirla al no varta m4s* 
?ero si mi una cosaf 
LuQhoria haata al fin y oQatra todo 
?Qr eonaarvar tu amorf 
?or g^4ra©lQ a la vida pajra ml, 
Y no da jar qua nadia ni nada 
iapare nisioa s6a d© mis 

2£a a dla al, 

2 fa a dla ta amo mds y mds. 
The author finds that aha loves mora ani 



Sn il principiOs 
istand© in^orados, ' 
Nos viaitdbMOs 
C£a tras dla. 

f f ro. • * 

iOdmo IbaffiQe a saber 
Noatroa 

Qua al tisapo cMb^a 
Loa sentidoa? 
Ta, iin eabargOj 
Sigo pansando an ti* 
^fuadi aer qua ta quiera 
lodavla? 

En el prinQipio, 
N©sotroa 

aafamoa y jugibamoa 

f anai^do an nuaatro futuro* 

Saro. * * iSb qu4, 

fuda aar falso nuaatro asor, 

Sin noaotros darn© a ©uanta? 

No, 

Esq no. 

En el priAOipi^* 
Rel^oa y ju^bamoa* 

Tambiin lloramoa* 

En el principio 

Moa visitdbamos a cada rato* 

AtLora, Ya no noa bace falta, 

Ya nos ©onocamos. 

Daapuis da t©d© lo pasado, 
Eatando juntos ©tra vez, 
Ya sabaaos que nuaatro amor. 
Con aus risaa y aus llantos, 
Ea para Biempre* Y 
Nuestraa vidas oontiniian- 



Tba author baa disoovered tbat 
true love is filled witb both 
happinaea and taara. 

Donna Hiuaer 
Spanish 2 



d mora with aach new day. 



Rosa dotapo 
Spanish 4.1. 
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EKLC 



84 



il sole 



E moiCQ btllo eh€ nigt 
Sl^ ipuacaco ll sole. 
Z d# soIiQ tempo che 
li eials « annuvoiato* 

S'illuai04 di suovo 
S St si fosse 

Ovuhquft sift* 



Tristezza 



C«ftt voice guAfdafida fuort 

trlaCeziai vcdo ua gran vuoeo, 
bqIq vedo una §ffaad« el€ta* 
HI aanco tanso sola m 
paaao a qual loncaso paaaa 



La gaaea <se«t 

Va In emapmgnap al laarc 
Per divartlfal a god era 

IL SOLE. 

immagioaia 11 bulo 
Sa aom cl foasa 11 aolap 
Hon ct aarabba vita a 
Hoti el aarabba 11 aorrlaa 
Dalle pleeola grtatura. 

£ B0l£o ballo eha oggl 

Sla spua^aco 11 aola* 

Vadamdolo gailagglara uml eialo 

tutto laabra plu ballo a rlsplendanca^ 



Do^a 1 prail aoso vardi a plan! 
dl flori, 

Dova 11 elalo a azsurro con iolo 
poeha muvolai 

All * lapf ovvlao guafdo la 

alco a v'ado urn gras clalo grlglo 

a iania quvI nara« 

Cha trlstaiial' 

Segno ad oechl apart! a 
rieordo 1 glernl paaaatli 
sogno dl tltoraa^e* 
Ma, si avaglio a aoso 
saapfa qua* 
Ch# ^rlaCazsal 



The auchor alasea har aaclva 
land 

tha sun la out at laat bringing J07 
and happinasa to thm paopla* 

Glovanna Hlgro 
Italiaa 12H 

Anna Grlllo 
leailan 12H 





Ya no hMj las marlposaa. 



Butterflita art frst. 



Ghrlatlaa aallo 
Spanlsli JH 



Las aves 



Bn un dla lind© 
O^^ndo ©1 eialD ©ati clarQ 
Sa Ten las sves Tolar 
suj mlto u laa nubes# 

Con Ids plcos tan afilados 
T sua tri^om tan dt^^oasf 
Fusdan cant air ta^ como 
Cantaa loa dioaaa. 




On a Qlear da^» on® ean sat 
%hm birds flying in the glcy* 



Li^rla«*Ann BaTnolda 
Spuiisb 4S 



Dasaaria sar libra. 
Libra como al p4jaro 
Qua iruala y vuala 
for miles da millas 
Sin dasoansar en su nido. 



Ann Goris 
Spiaisb A, P- 



12 



